
Though Poppies Grow  

Identity: Rights & Service in a “White Man’s War” 
 

Overview 
This 5-part lesson examines the prejudicial worldview of Canadian society towards the rights 
of Minorities and Women as framed through government recruitment policies and 
recruitment practices at the beginning of the First World War. Students use an inquiry 
approach to analyze evidence and make inferences about the demand among these 
disadvantaged group to serve Canada in the war while historical perspective of people at the 
time. 
 
Grade Levels : Middle and Secondary School 
 
Estimated Time : 1-2 class periods 
 
Resources: 

● Though Poppies Grow (Playthrough or GPS version) available to small groups on 
iOS phones (free download from the Apple AppStore>create account> search 
‘Though Poppies Grow’) 

● Class set of worksheets 
● Access to Though Poppies Grow website for readings, or print version included in 

this document 
 
Learning Outcomes: 

● Examine the historical context in the years leading-up to First World War that 
restricted Minority and Women’s rights  

● Describe the actions that various Minorities and Women’s groups took to advocate 
for their rights during the First World War 

● Suggest reasons that Minorities were initially denied the right to serve, and Women 
the right to vote, based on evidence 

● Interpret the historical perspective of Minorities and Women, and the dominant 
Canadian society 

● Determine the extent to which the rights of Minorities and Women changed or 
remained the same as a result of factors related to political and social issues during 
the First World War. 

 
 
 
 
 
 



Activity 1: Aboriginal Peoples 

Part 1: Pre-Activity Opening Group Discussion 
In small groups, students discuss the questions in Part 1 of the worksheet and brainstorm 
responses to them based on their prior knowledge and assumptions, then record them in the 
space provided on the worksheet. 
 
Each group will briefly report-out their ideas to the class 
 

Part 2: Considering Evidence to Make Inferences 
Independently, students will read and consider the Duncan Campbell Scott quote and British 
Columbia Allied Chief’s telegram, then respond to the guiding questions in Part B of the 
worksheet. 
 
Students will then discuss their impressions and thoughts with their groups 
 

Part 3: Filtering for Anachronism and Presentism 
Stress the importance of maintaining a historical context when using the inquiry approach. 
Differentiate between anachronism (applying practices or technologies outside of the time 
period in which it existed) and presentism (imposing thoughts, and values of today on people 
in the past), then ask students to go back through Parts 1 and 2 of the activity and underline 
any example of each that they can identify. 
 

Part 4: Comparing Assumptions to Evidence-Based Inferences 
To conclude this exercise, each team selects one of their pre-activity assumptions from Part 
1 and compares it to an evidence-based inference from Part 2, as well as one example of 
anachronism or presentism if either has been used.  
 
One person from each team reports their examples to the class for further discussion. 
 

Part 5: Team Inquiry Project 
Students use the Aboriginal Peoples example in Parts 1-4 as the basis for conducting a 
team inquiry project on one of the other minority group or Women, represented in the 
recruitment scene of Though Poppies Grow. Groups of 3-4 are recommended. 
 



Inquiry Questions 
 

● What were the prevailing societal worldviews in Canada at the beginning of the First 
World War towards minority and women’s rights? How did Canadian attitudes to your 
identity group change by the end of the war, and how did they stay the same? (think 
of their rights, freedoms, access to services etc.) 

 
● How did the war create the conditions where changes in attitude for your identity 

group could occur? 
 
Teams will need to conduct research involving both primary and secondary sources and 
include between 5-10 digital reproductions of primary sources (e.g. photos, scans of letters, 
diaries, newspapers and government documents). 
  

Citations and References: 
Require students to keep a bibliographical list of all their sources. This is a good opportunity 
to teach or reinforce the importance of citing sources and digital citizenship as a parallel 
exercise to this activity. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Though Poppies Grow: Activity 1 Worksheet 
 

Group Members:_______________  ______________  ______________  ______________ 
 

Part 1: Determine your inquiry group members with your teacher. Discuss the questions 
below and brainstorm responses based on your group’s prior collective knowledge and 
assumptions and record them in note form in the left column of the worksheet. 
 

Why did the Canadian Army initially reject Aboriginal Peoples when there was no clear law 
or regulation preventing their enlistment in 1914? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Why do you think Aboriginal Peoples persisted in their attempts to enlist even when they 
prohibited from doing so? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



Part 2: Considering Evidence to Make Inferences 
 
On your own, use the two primary source documents on the next page as evidence to 
respond to the inquiry questions below in the space provided on your worksheet. When you 
are done, discuss your inferences (evidence and reasoning to “read between the lines) with 
your group.  
 

Duncan Campbell Scott’s account of Aboriginal Peoples’ participation in the First World War 

These men who have broadened by contact with the outside world and its affairs, who have mingle 
with the men of other races , and who have witnessed the many wonders and advantages of 
civilization will not be content to return to their old Indian mode of life…thus the war will have 
hastened that day, the millennium of those en-gaged (sic) in Indian work, when all the quaint old 
customs, the weird and picaresque ceremonies, the sun dance and the potlatch and even the musical 
and poetic native languages shall be obsolete as the buffalo and the tomahawk, and the last tepee of 
the Northern wilds give place to a model farmhouse. In other words, the Indian shall become one with 
his neighbour in his speech, life and habits, thus conforming to that world-wide tendency towards 
universal standardization which would appear to be the essential underlying purport of all modern 
social evolution.(41) 
 
Scott, Duncan Campbell. “The Canadian Indians and the Great War.” In Canada in the Great War, Vol. III: Guarding the 
Channel Ports, 327-328. Toronto: United Publishers, 1919. 

What does Duncan Campbell Scott’s account of Aboriginal Peoples’ participation in FWW 
following the revised 1915 policy below suggest about Canadian attitudes and government 
policy towards Aboriginals in the period leading up to and including the First World War? 

 
 
 
 
 
 
 
 
 
 
 

Identify words and phrases in this passages that provide evidence for this 
 

 
 
 
 
 
 
 
 
 
 



 
 

The Allied Chiefs of British Columbia telegram to the Prime Minister of Canada 

The Prime Minister of Canada, Ottawa 
 
We, chairman and secretary Committee Allied Tribes of British Columbia consider we should inform 
you [that] recently announced view [of] Indians within Military Service Act has caused serious unrest 
among Indians of this Province, who, while loyal British subjects, yet on account [of] land question not 
settled and citizenship withheld have long thought rights of men denied them and now having no 
voice in Canadian affairs, regard enforced military service as enslavement. We are sure any 
attempted enforcement of Act against Indians would be forcibly resisted and probably cause 
bloodshed. We ask you [to] specially consider that oppression of any weak peace would violate 
principles for upholding which Britain and Dominions are in war, and further fact that on account of 
Irish question [being] unsettled, Irish people [are] excluded from British Conscription Act. We hope 
you will accept this warning as sent in helpful spirit and take prompt action required by state of affairs, 
  
P.R. Kelly, Chairman, J.A, Teit, Secretary 
This telegram appeared in the Victoria Daily Colonist on November 20, 1917. 
 

How does the telegram from the Allied Chiefs of British Columbia present the priorities of 
Aboriginals in the face of conscription? 

 
 
 
 
 
 
 
 
 
 
 
 

What inferences can you make about the views of the Allied Chiefs on the Indian Act and 
conscription?  

 
 
 
 
 
 
 
 
 
 
 
 



Part 3: Filtering for Anachronism and Presentism 

It is important to maintain a historical context when conducting a historical inquiry. You must 
avoid applying practices or technologies outside of the time period in which it existed 
(anachronism) and avoid imposing thoughts, and values of today (presentism) on people in 
the past. 
  
Go through your group’s responses to Parts 1 and 2 and underline any examples where 
anachronism and presentism have been applied. 

Part 4: Comparing Assumptions to Evidence-Based Inferences 

To conclude this exercise, each team selects one pre-activity assumptions from Part 1 and 
compares it to an evidence-based inference from Part 2, as well as one example of 
anachronism or presentism if either has been used. One person from each team reports 
their examples to the class for further discussion. 

Part 5: Team Inquiry Project 

Use the Aboriginal Peoples example in Parts 1-4 as the basis for conducting a team inquiry 
project on another minority group or women, represented in the recruitment scene of Though 
Poppies Grow. Groups of 3-4 are recommended. 
 
Inquiry Questions 
 

● What were the prevailing societal worldviews in Canada at the beginning of the First 
World War towards minority and women’s rights? How did Canadian attitudes to your 
identity group change by the end of the war, and how did they stay the same? (think 
of their rights, freedoms, access to services etc.) 

 
● How did the war create the conditions where changes in attitude for your identity 

group could occur? 
 
Your team will need to conduct research involving both primary and secondary sources; 
however you must include between 5-10 digital reproductions of primary sources (e.g. 
photos, scans of letters, diaries, newspapers and government documents). 
 
Keep track of all website and bibliographic information from your sources. You will be 
learning proper referencing and citation procedures as a future exercise. 

Submissions: 

Option 1: Written Report 
Prepare a 750-1000 word word processed report that includes your primary source images 
 
Option 2: Digital Presentation 
Use a current presentation web tool such as video or stop-motion animation that represents 
information equivalent to Option 1 (Powerpoint is excluded as a choice of options) 


